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SUGGESTED
ACTIVITIES

Activity 1

Let’s Travel to India

Activity 1
OUR
SCHOOL

Duration: One session of one hour.

Goals

Necessary materials

• To involve the students in the program on
a personal level, given that they’re going to
establish ties with children in India.

• Sheets of paper, cardboard, colouring
pencils or markers and glue.

• To identify elements specific to our society
and our lifestyle, by means of analysis and
observation.
• To reflect about inequalities, both in India
and in our society.

• Photographs from the school can also be
used.
For the suggestion directed towards students
of upper stages:
• Video and learning guide “Suma, the Invincible”:
https://fvf-manabadi.org/es/ods/ods-4-sumala-invencible

Key skills of the curriculum

Subjects

• Cultural awareness and expressions.

• English (if the decision is made to do it
in that language).

• Social and civic skills.
• Skill in linguistic communication.

• Social and civic values.
• Arts education.
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Let’s Travel to India

SUGGESTED
ACTIVITIES

Activity 1

Implementation of the activity
Among the whole class we’re going to try to show what our school is like and what we do there, as well as
introducing our class. To do so, we’re going to prepare several drawings:
1. First, we’ll do a drawing to introduce the school, including the name, in what town or city it’s located,
what year we’re in, etc.
2. Next, we’ll prepare the class yearbook: Everyone will draw a small self portrait, and when we’ve
finished, we’ll glue them in a row on a piece of cardboard, one next to the other, writing our name below.
We mustn’t forget that the teacher will need a picture as well!
3. Finally, everyone will do a drawing on a piece of paper about what they like most at school, either
inside or outside of class or breaktime.

Suggestion for upper-stage students
For upper-stage students, we’ll reflect about gender inequality:
We’ll throw out the question, “Did you know that from 10 years of age girls and boys are always separated?”
In rural India, during pre-school and primary school, girls and boys study in the same classroom, but in
secondary school they don’t. At around age 10 they start to live separately, either for studying or for playing.
Here boys and girls usually study together.
Nevertheless, in both the games they play at break and in extracurricular activities, boys and girls often
group together separately. This happens because girls are boys are aware of the sex they belong to and
they make an effort to identify with it, and at the same time, they move away from the interests and
behaviours they attribute to the opposite sex.
Next, by observing the class yearbook, we’ll ask, “How many girls and how many boys are there in your
class? Is the number more or less the same, or quite uneven?
Guided by the response, we can reflect on inequalities in education via the following question: “Did you
know that in India there are many girls and boys who don’t go to school?” This happens because they have
to help their family work in the fields and around the house, and it happens especially to girls, who from a
young age take on caring for other family members and even preparing meals. Many of them have to leave
school and when they get older they don’t know how to read or write.
And, finishing up, we’ll reflect about what’s most important to receive a good education: attending
supplementary school classes, studying a lot, having good facilities… Teachers will remind students of less
obvious aspects such as, for example, the importance of eating well in order to get good marks at school;
or health and well-being, which are also fundamental to being able to study, given that if we don’t sleep well
or we’re unhealthy, we can’t study.
Lastly, the students will be asked, “What things would you like to change or incorporate into our educational
model?” For example, how the classes are imparted, the way students are evaluated, etc.
This activity can be complemented by the viewing of “Suma the Invincible”, and the completion of its
corresponding learning guide.

«This publication has been carried out with the financial support of the Agencia Española de Cooperación
Internacional para el Desarrollo (AECID) in the framework of the project “Un mundo, 17 retos. Acercando
la Agenda 2030 y los ODS a la comunidad educativa”. Its content is the exclusive responsibility of the
Vicente Ferrer Foundation and does not necessarily reflect the opinion of AECID».
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SUGGESTED
ACTIVITIES

Activity 2

Let’s Travel to India

Activity 2
TRADITIONAL
DISHES

Duration: One session of one hour.

Goals

Necessary materials

• To identify elements characteristic of our
culture.

• Sheets of paper or cardboard, colouring
pencils or markers.

• To reflect about our eating habits.

• The teacher will request that, prior to
class, students ask at home about the
recipe for a traditional dish that they know.
They can search for photographs and
recipes online.

Key skills of the curriculum

Subjects

• Cultural awareness and expressions.

• English (if the decision is made to do it
in that language).

• Social and civic skills.
• Skill in linguistic communication.

• Social sciences.
• Social and civic values.
• Arts education.
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Let’s Travel to India

SUGGESTED
ACTIVITIES

Activity 2

Implementation of the activity
We’re going to reflect about how well we know our cuisine. Is it varied? Does it have a lot of strong or spicy
flavours? Which ingredients do you think we use most in preparing our dishes? We’re going to make a list
of those ingredients, and another one with the traditional dishes we know or that we’ve asked about at
home. We can think of recipes of all kinds of typical dishes from our region, especially those ones we don’t
think are made outside of Spain: from the Spanish omelette to salmorejo, puchero from Extremadura or
fabada from Asturias, lacón con grelos, “pilpil” style cod or calçotadas. We can also keep in mind the
typical sweets and desserts, such as Santiago cake, torrijas, ensaimadas, etc. Where are each of those
dishes typically found, and at what time of year are they prepared most often?
In this topic we’ve seen some of the traits of Indian food. Does it seem similar to ours? What main
differences do you think there are between their gastronomy and ours?
Finally, each student will choose one of the typical dishes from the list, and will put together the recipe in
order to send it to children in India. Each recipe will include the necessary ingredients, the preparation
method and a drawing or photograph of the final result.

Suggestion for upper-stage students
In regards to one of the traditional dishes, how long do you think it’s existed and what was its origin? For
example, the tomato bread typical of the Mediterranean diet is inspired by bread with oil: slices of bread
doused in olive oil, seasoned with a little salt, and present in mediterranean cuisine since Ancient Greece.
But the tomato wasn’t present in Spanish cuisine until the 18th century, several hundred years after
Columbus arrived in the Americas. Tomato bread would most likely have been thought up in the rural world,
at a moment of bountiful tomato crops, to take advantage of them and soften up dry bread.
The most disadvantaged families, in both India and in our country, don’t have access to a variety of foods.
What consequences do you think it has to not be able to have a varied meal or eat at least three times a
day? Some aspects to reflect upon with the students could be malnutrition and how it affects both the
physical and mental development of children, entailing learning difficulties and the onset of illnesses at later
ages or in adulthood.
Lastly, we propose that you reflect about gender roles by asking the students: “The food in India is quite
varied. Can you guess who prepares it?” In India, women and girls must do all of the housework, since, due
to gender roles that are passed down from generation to generation, these tasks are the responsibility of
women and girls. They are the ones who prepare meals and serve them as well, meaning that they’re often
the last to eat, and often end up eating less and becoming sick more often than boys.
Once we’ve talked about how things tend to be in India, we’ll ask and reflect with the students about who
prepares the food in our houses and who takes care of planning the menus and shopping lists.

«This publication has been carried out with the financial support of the Agencia Española de Cooperación
Internacional para el Desarrollo (AECID) in the framework of the project “Un mundo, 17 retos. Acercando
la Agenda 2030 y los ODS a la comunidad educativa”. Its content is the exclusive responsibility of the
Vicente Ferrer Foundation and does not necessarily reflect the opinion of AECID».

School
to
School

1

SUGGESTED
ACTIVITIES

Activity 3

Let’s Travel to India

Activity 3
WHAT DO WE DO
THROUGHOUT THE DAY?

Duration: One session of one hour.

Goals

Necessary materials

• To motivate the students to describe their
life to children at the school in India.

• Pieces of paper or cardboard, colouring
pencils or markers, magazines, scissors
and glue.

• To become aware of how we organise
each day and to reflect on that.

Key skills of the curriculum

Subjects

• Cultural awareness and expressions.

• English (if the decision is made to do it
in that language).

• Social and civic skills.
• Skill in linguistic communication

• Language.
• Arts education.
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SUGGESTED
ACTIVITIES

Activity 3

Let’s Travel to India

Implementation of the activity
Among the whole class we’re going to make a list of the things we do on a normal day.

FOR EXAMPLE:
• I get up

• I have a snack

• I have breakfast

• I do my homework

• I go to school

• I play with my sister or a neighbour

• At school I go to class, I have lunch, I study, I play...

• I have a bath or a shower

• I get picked up from school

• I have dinner

• I go to an activity outside school: gym, dance,

• I go to bed

tennis, piano...

We’re going to try to draw almost all of the things we do on a normal day, from when we get up in the
morning to when we go to bed. To do so, we’re going to divide a sheet of paper into several cartoon panels,
and in each one we’ll draw one of the things that appears on the list. They should be ordered, so in the top
right corner we’ll draw a clock that tells the time at which we usually do that thing.
After, on a different sheet of paper, also divided into cartoon panels, we’re going to draw only the things that
we would like to do, and in the order in which we’d like to do them, also indicating the times of the day. How
much time would we like to spend sleeping, eating, and studying? What about playing? And watching TV?
Now we’re going to compare the first drawing with the second. How much difference is there? Which one
do you think is better? Why?
Finally, we’ll comment on this reflection with the whole class:
Our day-to-day life has a lot to do with the context in which we live. Depending on the country, the customs
or the surroundings in which we live, the way we take on every day will change. We’ll reflect along with the
students about the diversity of surroundings, contexts, and cultures in which we live.
Via the exchange with students in India, they’ll be able to realise that the majority of the population in India
lives in the country, and how this influences their day-to-day life and the tasks and activities that they carry
out throughout the day. Women and men work the land, a tough and physically demanding job, and they
also work with livestock. Families live on their crops and the milk they sell from animals like the buffalo. In
Spain, the opposite is true: most people live in the city.
In regards to what the homes are like, we’ll identify, along with the students, the difference between the most
disadvantaged families’ houses in rural India with the ones we know in our own country. In India, poor
families that live in the country built their house with branches and straw, and they have only one room.
Given that people cook with firewood, they do so outside so as to not fill the house with smoke. There are
also some cement houses that are safer and more comfortable.
«This publication has been carried out with the financial support of the Agencia Española de Cooperación
Internacional para el Desarrollo (AECID) in the framework of the project “Un mundo, 17 retos. Acercando
la Agenda 2030 y los ODS a la comunidad educativa”. Its content is the exclusive responsibility of the
Vicente Ferrer Foundation and does not necessarily reflect the opinion of AECID».
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Let’s Travel to India

Activity 4
HOW DO YOU SAY AND
WRITE IN TELUGU…?

Duration: One session of one hour.

Goals

Necessary materials

• To familiarise ourselves with the
language of Andhra Pradesh and learn
some expressions.

• Sheets of paper or cardboard, colouring
pencils or markers.

• To get to know the Telugu alphabet.

• It will also be necessary to photocopy tables
1 and 2 to pass them out to students.

Key skills of the curriculum

Subjects

• Cultural awareness and expressions.

• English (if the decision is made to do it
in that language).

• Social and civic skills.
• Skill in linguistic communication.

• Social and civic values.
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Let’s Travel to India

SUGGESTED
ACTIVITIES

Activity 4

Implementation of the activity
The class will be divided into pairs, one of whom will receive table 1 and one of whom will receive table
2. The whole class will take a few minutes to read to themselves the complete list of expressions in
English and Telugu.
In each pair, one of the children will start by pronouncing out loud a sentence in Telugu from their list,
accompanying it with a gesture. The other member of the pair will have to guess the meaning based on
their partner’s miming. Each time that someone is right, that person will then carry out a phrase from his
or her list using gestures, in such a way that they go back and forth.
Next, we’ll take a look at the Telugu alphabet, which is very different to ours.
The Spanish, Catalan, Galician, Basque and English alphabets are derived from the Latin alphabet. Do
you know other alphabets that are different to yours? We’ll ask the class if they’re familiar with other
alphabets, such as the Arabic alphabet or Chinese characters.
There are other types of alphabets and communication systems: for example, braille is a tactile system of
reading and writing that was developed for blind people. Sign language is a gestural language used by
deaf people. There are as many sign languages as languages and the signs vary according to the
culture. Once we’ve made a list of the different alphabets that we can remember, we’ll make a mural with
a word chosen by the whole class, and written in different alphabets and languages. For example:
“Hello”, “Welcome to our school”, “Good morning”.
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Activity 4

Let’s Travel to India

Table 1
ENGLISH

TRANSCRIPTION

Hello

Namasté / Halo

My name is ____

Na peru ____

What’s your name?

Ni peru emiti?

How old are you?

Mi vayas su enta?

I’m __ years old

Na vayasu __ sanvatsaralu

No problem

Parva ledu

Thank you

Dhan'yavadalu

I love you

Nenu ninnu premistunnanu

One

Okati

Two

Rendu

Three

Mudu

Four

Nalugu

Five

Aidu

TELUGU

Table 2
ENGLISH

TRANSCRIPTION

How are you?

Bagunara?

I’m fine

Nenu bagunnanu

Nice to meet you

Mim malni kalavadam anandanga undi

Good morning

Shubhodayam

Good afternoon

Shubha madyahnam

Good evening

Shuvaratri

Very good/Very well

Chala bagundi

Goodbye

Bai

Six

Aru

Seven

Edu

Eight

Enimidi

Nine

Tommidi

Ten

Padi

«This publication has been carried out with the financial support of the Agencia Española de Cooperación
Internacional para el Desarrollo (AECID) in the framework of the project “Un mundo, 17 retos. Acercando
la Agenda 2030 y los ODS a la comunidad educativa”. Its content is the exclusive responsibility of the
Vicente Ferrer Foundation and does not necessarily reflect the opinion of AECID».
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SUGGESTED
ACTIVITIES

Activity 5

Let’s Travel to India

Activity 5
BOTH
CORNERS

Duration: One session of one hour.

Goals

Necessary materials

• To learn to respect cultural differences,
without assuming that our culture is better
than others.

• No specific materials are necessary for the
implementation of this activity.

• To understand that people have contrary
opinions and that that’s not a bad thing, but
rather something that can be learned and
debated based on that comparison.

Key skills of the curriculum

Subjects

• Cultural awareness and expressions.

• Social sciences.

• Social and civic skills.

• English (if the decision is made to do it
in that language).

• Skill in linguistic communication.
• Learning how to learn.

• Social and civic values.
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Let’s Travel to India

SUGGESTED
ACTIVITIES

Activity 5

Implementation of the activity
The teacher will put forth two questions:
1. It’s better and more comfortable to eat with your hands and on the floor than with cutlery and at the table.
2. It’s better for animals to move around freely, like cows in India, than to always be enclosed in farms
and stables.
The class will be divided into three groups, and each one of these groups will, in turn, have to separate into
two halves. Each group will choose one of the proposed topics, and will have to come up with arguments
to defend the stance or the opposing stance, regardless of whether all of the members are in favour of it or
not. The teacher should make sure that each group chooses a different option.
After preparing their arguments for ten minutes, a debate around each point will be organised. To do so,
both “halves'' that have worked on each topic will get up and present the ideas they’ve thought of to defend
their position. Each debate will last no longer than 10 minutes. It’s important to respect turns and to not talk
all at once. During each debate, the rest of the class that isn’t taking part will have to choose a side
according to the arguments that are presented.
To start, everyone should move to the middle of the class. When a group’s argument convinces them, they’ll
go to the side of the room on which that group is. If the opposing group manages to change their opinion,
they’ll move to the other side. If in the end they’re not able to decide on either, because they find both things
they like and things they don’t like, they’ll go back to the centre. It’s important that students move silently as
the debate unfolds, so as not to interrupt it.
While students express and defend their ideas, it’s important for teachers to keep in mind the following, in
order to reinforce coeducation:
• Give more speaking time to the girls if it’s noted that they don’t participate much in class, or that it’s more
difficult for them to contribute than it is for the boys.
• Promote the use of inclusive language in contributions.

«This publication has been carried out with the financial support of the Agencia Española de Cooperación
Internacional para el Desarrollo (AECID) in the framework of the project “Un mundo, 17 retos. Acercando
la Agenda 2030 y los ODS a la comunidad educativa”. Its content is the exclusive responsibility of the
Vicente Ferrer Foundation and does not necessarily reflect the opinion of AECID».

